PREFACE

In many countrics, concern about social-background incqualitics in educa-
tional attainment has focused on incqualitics in test scores and grades, with
interventions including carly-childhood education and low-cost child carc
being proposed as nccessary to reduce such incqualities. The presumption
bchind these increasingly widespread interventions is that the best way to
reducc incqualitics in educational ontcomes is to reduce incqualitics in per-
formance. But is this presumption correct? Is it possible that children from
disadvantaged backgrounds arc less likely not just to perform well but also
to prc:-cccd to highcr levels of education even when thcy do pcrform well?
Is part of the problem, in other words, the choices that these children are
making? If it is, might it bc morc appropriate to focus on intcrventions that
address such choices rather than those that focus solely on performance?
The purposc of this book is to take on just such questions and to offer the
first comprchensive cross-national examination of the roles of performance
and choice in generating social-background incqualitics in educational
attainment.

This volume combines detailed analysis of educational transitions in
different countries with general commentary on the roles of performance
and choice in creating cducational incequality. At the heart of the volume
is a mecthodological approach that allows us to quantitatively assess the
contributions of performance and choice. This approach is explained and
developed carly on in the volume and then applicd throughout the balance
of the book. The analyscs bascd on this method arc not of purcly academic
intcrest. By considering educational inequalitics as the overall conscquence

of two scparate processcs (performance and choice), we do of course gain
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greater theoretical and empirical precision. But the policy implications are
also clear and dramatic. The results presented here and in a web appendix
(http:/fwww. primaryandsccondarycffects.com) allow us to begin develop-
ing an cmpirical foundation for choosing between interventions oriented
toward performance and those oriented toward choice.

As do scveral other volumes in this ficld (c.g., Shavit and Blossfcld 1993;
Shavit, Arum, and Gamoran 2007}, this volume represents a collaborative
approach to cross-national comparative rescarch, with authors from Eu-
ropcan socictics and the United States cooperating to produce comparable
analyscs across a range of institutional contexts. This cross-national co-
operation came about through support from the Europcan Union’s Frame-
work 6 Network of Excellence, EQUALSOC (Economic Change, Qual-
ity of Lifc, and Social Cohesion), a collaboration among rescarch centers
across Europe. The network is distinctive for its unwavering support of
junior scholars and its willingness to fund projects over the long period nec-
cssary for cross-national collaborations to come to fruition. EQUALSOC
provided funding for project mectings, rescarch assistance, and conferences
and mecctings across Europe. This volume (alongside numerous other re-
scarch papers) is the outcome of the collaborations fostered by the network.
It is scemingly fashionable in the current political climate for British citizens
to hold negative views of the EU, but it is hard to imaginc a more cffcc-
tive and productive Europcan-wide social science collaboration than that
funded under EQUALSOC.

I suspect that few would recommend book cditing as a way to make
fricnds, given the cajoling and the issuing of (occasionally unrcasonable)
demands that accompany the role. But I am fortunate indeed that the au-
thors in this volume were so committed to the project that they submit-
ted to such cajoling with enthusiasm and good humor. In addition to the
detailed comments and suggestions issucd at project mectings, cach draft
chapter was subjected to carcful, sustained, and insightful review by the
other contributors. This is collegiality at its best. [ am very grateful to have
becen part of such an exceptional group, and I thank all of the authors for
their contributions to the project.

The wider scholarly community also contributed to this volume. Pa-

pers from the project were presented at many workshops and conferences,

and particularly those of the EDUC (Education, Social Maobility and Social
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Cohesion) group within the EQUALSOC network. Within EQUALSOC, I
should like to particularly acknowledge Robert Erikson, John Goldthorpe,
Jan O. Jonsson, Walter Miiller, and Yossi Shavit, who offered perceptive
comments, constructive suggestions, and calm counscl. Valuable contribu-
tions to the project also came from the twice-yearly mectings of the Re-
scarch Committec on Social Stratification (RC28) of the International So-
ciological Association. The committee offers a welcoming and stimulating
intcllectual environment for thosc concerncd with issucs of social stratifi-
cation and incquality, and many of the chapters in this volume have ben-
cfited greatly from the contributions of RC28 participants. The editors and
revicwers of the Studics in Social Inequality serics of Stanford University
Press offered extremely helpful and constructive advice on revisions to the
volume, and I particularly thank Kate Wahl for her thoughtful contribu-
tions to the project.

While preparing this volume, I was fortunate to be a part of academic
communitics on both sides of the occan. I started the volume at Nufficld
College and at the Centre for Rescarch Methods in the Social Sciences at
Oxford University, and 1 finished it at the Center on Poverty and Inequality
and the Institute for Rescarch in the Social Sciences at Stanford University.
I am extremely grateful to the Center on Poverty and Incquality for its sup-
port of the project in recent years. [ thank collcagucs and friends associated
with these institutions, many of whom offered constructive criticism and
helpful suggestions on the project. While a great many individual scholars
offered valuable comments and suggestions, 1 would particularly like to
thank Richard Breen, David Cox, Geoffrey Evans, and Colin Mills. Their
unwavering cnthusiasm for the project and reassuring words arc much
appreciated.

Those who work on social stratification and the intergencrational
transmission of incquality will perhaps be unsurprised to learn that the edi-
tor of a volume on cducational inequality was borne of a family of school-
teachers. I thank my parents for their support and for illuminating discus-
sions about cducational incqualitics as experienced by thosc attempting to
tackle them hecad-on. I also appreciate the support of my two dear sisters,
Catherine Rosc and Alexandra Wall; my grandmother, Eva Jackson; and
other family and friends. And finally, I wish to thank David Grusky. He is

very special.



